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Abstract: The purpose of this study was to investigate the impact of students’ 

council involvement in administrative tasks in pubic secondary schools on discipline 

in Narok County. The study used descriptive research survey design. The target 

group of this study was the students, teachers and head teachers of the secondary 

schools in the District. A set of questionnaires containing both structured and 

unstructured questions was used for the study to collect primary data. This targeted 

members of the student councils and teachers. Data collected was coded with regard 

to the type and source then analyzed and interpreted both quantitatively and 

qualitatively in the light of the research objective.  Qualitative statistical techniques 

were used to describe and summarize data. Data was analyzed for descriptive 

statistics using frequencies, percentages and the mean. The findings were presented 

using tables and graphs (bar charts and pie charts) for easy interpretation. The results 

of the study add to the body of knowledge in the area of students’ council 

involvement in the running of public secondary schools. According to the findings, 

teachers reported that schools in Narok County involve students’ council in 

administrative tasks occasionally as reflected by the overall index that stood at 3.2. In 

contrast, students from Narok County schools indicated that students’ council is 

seldom involved in administrative task as indicated by the index of 2.6. From the 

teachers’ perception on the impact of students’ council involvement, findings 

indicated that the impact is moderate as shown by the index of 3.3. Congruently, 

findings on students’ perception on the same indicated that the impact is moderate 

with the index standing on the same mark of 3.3. The researcher therefore 

recommends that teachers should learn the role of meaningful student council 

involvement. This calls for training in Student/teachers Partnerships amongst the 

school heads. 

Keywords: Students Council, Administrative Tasks, Public Secondary Schools. 

INTRODUCTION 

There exist strong legal and moral imperatives 

for schools to facilitate student participation in school 

decision making. United Nations Conventions on the 

Rights of the Child (UNCROC), which Kenya adopted 

on July 30 1990, provide an international human rights 

context for promoting the participation of children and 

young people in decision-making in Article 12 and 

Article 13. In spite of these provisions, students have 

limited say in some school decisions and often only 

relatively few students are involved in the form of 

committees and student organizations. They are rarely 

involved in core decisions such as pedagogy or school 

organizations. Important decisions are made for and 

about them, yet they are not given meaningful 

consideration or opportunity for participation during the 

evaluation or assessment process. Fletcher [1] observed 

that even in schools where students are asked to 

participate in the process; they are only given a token or 

passive volunteer assignments and tasks to complete.  

 

Calls for inclusions of students in the decision-

making structure in schools have led to various attempts 

by the Ministry of Education to put in place structures 

for inclusion. The most prominent of this was the 

formation of the Kenya Secondary School Student 

Council (KSSSC) formed in 2009 with a view to 

making secondary school governance more 

participatory. In this new arrangement, students would 

be part of decision-making to ensure their interests are 

adopted in the administration of schools. However, 

despite this laudable move by the government, not 

much research has been conducted to find out how far 

or to what extent students are involved in decision 

making in secondary schools since the formation of the 

student councils and to determine whether their 

involvement has any influence on discipline in the 

school setting. 

 

Past studies have investigated students’ council 

participation in management of school discipline. 

UNICEF [2] undertook a study on the adoption and 
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nature of the SCs in Kenyan secondary schools. The 

study established that adoption figures had improved 

from one percent at the baseline in 2009 to 38.3 percent 

in 2011. The popular SCs were however welfare at 78 

percent. The percentage of pure (SC only) and hybrid 

(SC and prefects) systems stood at 78.6 percent, with 

40.3 percent of the SCs based on elected councilors and 

38.3 percent based on the prefect system. This state of 

affairs depicts secondary schools’ reluctance to give 

SCs full mandate for management. Perhaps, the major 

cause of this disinclination is the lack of socialization or 

poor socialization of the SCs on management in many 

schools. Socializing the SCs in management is the only 

way the disinclination can be surmounted. To realize 

this goal, an evaluation study that surveys the effects of 

socializing SC for management in their schools was 

necessary. The information obtained would be utilized 

to suggest guidelines to design a training manual that 

would equip the schools in Kenya with key 

competencies to constructively guide SCs in 

management in their schools. Mwiria and Ngethe [3], 

analyzed the reforms related to governance, 

management and planning in Kenyan Universities. They 

focused more on students representations in governance 

with less emphasis on decision-making process.  In 

Kenyan universities, the same can be applied in the 

secondary schools within Kericho West District. 

Scholars [4] advocate for more meaningful student 

involvement and believe that it has many benefits for 

both students and schools. Thus, due to student unrests 

experienced in some schools, this study sought to 

investigate the involvement of students’ council in the 

running of public secondary schools and its’ impact on 

student discipline in Narok South District in Narok 

County. 

 

LITERATURE REVIEW 

Extent of students’ council involvement in 

administrative tasks 

Use of the SC to mediate in management in 

secondary schools is a cadre peer mediation initiative 

[5]. It involves training of independent groups of 

students as mediators [6]. Broekhof [7] views the main 

objective of peer mediation as to assist pupils to 

develop knowledge and understanding of conflict in a 

variety of contexts as well as learn approaches to its 

resolution by non-violent means. Kapusuzoglu [8] 

observes that, peer mediation has repeatedly proven 

itself by reducing violence in schools. 

 

The effects of mediation on management 

according to Broekhof [9] include reduction in the 

number of indiscipline cases between pupils, a large 

majority of indiscipline cases being successfully 

mediated; and, pupils and parents having a positive 

perception of the mediation scheme. Johnson and 

Johnson [10] observed that, untrained students largely 

use conflict strategies that create destructive outcomes 

by ignoring the importance of ongoing relationships. 

They further assert that students’ success in resolving 

their indiscipline cases constructively tends to result in 

reduction of the numbers of student-student indiscipline 

cases referred to teachers and administrators, which, in 

turn, tends to reduce suspensions. Assessing the 

performance of SCs to that of the other students was a 

core concern for this study. The assumption of the study 

was that the outcome in management by the SCs who 

had been exposed to intentional socialization would be 

better than that for those not exposed to this. 
 

The strongest well-documented effects of peer 

conflict resolution programs according to Bickmore 

[11] give evidence that intensive instruction and 

practice in conflict resolution processes could have a 

profoundly positive effect on those with the positive 

liberty to participate directly and for a significant 

period. The mediator helps to build a robust process, 

which includes safety nets to keep the process going in 

the event of temporary failure of talks; and, mechanisms 

to overcome and unlock blocked negotiations [12]. The 

SCs were established in schools to remove the lethargy 

associated with the seven deadly sins of mediation that 

Brahimi and Ahmed [13] identified. These sins are; 

ignorance, arrogance, partiality, impotence, haste, 

inflexibility and false promises; this study sought to 

assess the extent to which socialized SCs in the 

secondary schools under study were able to successfully 

mediate in indiscipline cases among their fellow 

students in their schools. 
 

Impact of students’ council involvement in running 

of public secondary schools 

Effective discipline requires the head teachers 

to redefine the role of students’ council in schools [14]. 

According to MOEST [25] there are many problems in 

Kenyan secondary schools because of the poorly 

perceived role of students’ council among the students 

body. This has led to open hostility, violence and even 

murder. Students view prefects as puppets of the 

administration, traitors and sell-outs [15]. Oyaro adds 

that they see them as part of the autocratic system that 

suppresses them and as such, they despise and loathe 

them. This attitude has prevailed because of the 

following reasons. The way students’ council is chosen.  
 

Special privileges given to student leaders but 

denied other students like eating and sleeping in 

privileged situations or rooms; being served meals first 

and therefore getting the best; Power to discipline, scare 

and report other students; in some cases, they have 

more powers than the teachers do. According to Nasibi 

[16], this negative attitude towards students’ council 

can be changed if school administrators do the 

following: Form students’ council with representatives 

elected directly by the students. Such prefects would 

owe their loyalty to fellow students and not the 

administration. At the same time, it gives the students a 

say on who is going to lead them. Ensure that the 

teachers do not abdicate their responsibilities to 

students’ council: Be clear on the role/duties of the 

prefects. These must be in writing; Encourage prefects 

to give peer guidance and counseling to fellow students 
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instead of policing over them. Prefects should treat 

students with respect so that they can earn the same 

from the students they are serving. 
 

Student leaders are seen as a bridge between 

the school administration and the students’ body and 

therefore an effective tool for creating understanding 

between fellow students and the administration. Prefects 

therefore, play a very important role in the management 

of discipline in schools. Their appointment should be 

democratic and cautiously done to ensure that the right 

cadre of prefects is appointed for effective 

administration. To ensure that they perform their roles 

effectively, they must be inducted to orient them into 

their roles. They should also be supported and 

encouraged handle issues by themselves. 
 

A research carried out at the University of 

Exeter, Institute of Education from 1967 to 1970 by 

King found out that the major value of students council 

was to pass out information, suggest valuable ideas 

about the running of the schools, and allow students 

bring their discontents into the open forum thus. 

‘Preventing the growth of ill feeling makes the students 

feel involved in the school and also help in the process 

of living together. In addition, the students’ council 

gives the students the responsibility and experience in 

helping to run the school and an introduction to the 

methods of democracy. 
 

Students’ council activities furnish one 

excellent opportunity for schools to function as a 

workshop in democracy. This helps the students 

themselves to share in some form of decision-making. 

Students council is meant to promote students activity, 

develop harmonious relation between the students and 

the faculty. It is also mandated to assist in the 

management of the school; to develop attitude of good 

citizenship; to promote welfare of the school and to 

provide forum for expression of students’ wishes; to 

develop students’ initiative and responsibility; to 

provide a laboratory for citizenship and to provide 

opportunity for the training of student leaders [17]. 

The students association should be all-

inclusive in its membership and any student council 

established should be representative of the total group, 

that is, students’ body should elect student council. 

Referring to effectiveness of students’ council Lipham 

and Hoch [18] asserts that an effective student’s council 

should be used as a means of achieving organizational 

goals as well as satisfaction of the students’ needs. To 

maximize the potential of students’  

 

Government, the principal must encourage its 

active participation in the identification and solution of 

significant school problems. They further argue that; 

effective students’ participation in a student’s 

government is important because the inherent value of 

student involvement in decisions that affect them is 

ethically appropriate and educationally sound. One of 

the ways in which the Ministry of Education in Kenya 

could avoid school strikes is have students unions in all 

secondary schools whose major function would be to 

act as a bridge of communication between the 

administration and the students. School management in 

our country heavily relies on prefects. The Report of the 

Task Force on Student Discipline and Unrest in 

Secondary Schools chaired by Wangai says the prefect 

system is rotten to the core [19]. 
 

Wachira [20] averts in many schools prefects 

are appointed through the patronage of the principal and 

a clique of a few loyal and pliant teachers. The Wangai 

Report [21] further states that some prefects wield too 

much power are harsh and even beat or molest fellow 

students. Kigotho [22] gave a report on Zimbambwe 

that the Ministry of Education in this country has 

published guidelines on criteria to be used in appointing 

prefects. Schools are urged to involve students. In 

addition, the Zimbambwe Secondary Schools Heads 

Association has launched a programme for prefects to 

attend a three-week seminar in moral leadership during 

the holidays. 

 

RESULTS OF THE STUDY 

 

Table-1: Students Council Involvement in Administrative Tasks (Teachers’ Perception) 

Administrative Tasks Never Seldom Occasionally Often Always Mean 

Co-Curricular Activities 3.0 12.1 6.1 27.3 51.5 4.1 

Link between students 

,teachers and management 

6.1 3.0 21.2 42.4 27.3 3.8 

Development of School 6.1 12.1 18.2 39.4 24.2 3.6 

Leadership 3.0 12.1 39.4 21.2 24.2 3.5 

Promoting School Spirit 21.2 6.1 12.1 45.5 15.2 3.3 

Reforming the School 9.1 24.2 27.3 21.2 18.2 3.2 

Budgeting 12.1 18.2 27.3 36.4 6.1 3.1 

Administering punishments 21.2 15.2 24.2 27.3 12.1 2.9 

School Policies Formulation 24.2 12.1 24.2 33.3 6.1 2.8 

Formulation of school rules 18.2 24.2 33.3 15.2 9.1 2.7 

Making Principal Decisions  24.2 27.3 30.3 12.1 6.1 2.5 

Planning physical facilities 30.3 27.3 21.2 15.2 6.1 2.4 

Average 
     

3.2 
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According to the findings, teachers alleged that 

schools in Narok County involve students’ council in 

administrative tasks occasionally as reflected by the 

overall index. The involvement is highest in co-

curricular activities whose mean was recorded with 

most (51.5%) of them asserting that it is done always. 

They further alleged that the council is least involved in 

planning physical facilities as indicated by the lowest 

mean of 2.4%. These findings indicate that although 

there is some involvement of students’ council in the 

schools, it is not up to the mark.  

 

Table-2: Students Council Involvement in Administrative Tasks (Students’ Perception) 

Administrative Tasks Never Seldom Occasionally Often Always Mean 

Co-Curricular Activities 7.7 3.3 23.1 28.6 37.4 3.8 

Promoting School Spirit 8.8 12.1 16.5 30.8 31.9 3.6 

Link between students 

,teachers and management 

9.9 6.6 25.3 42.9 15.4 3.5 

Leadership 13.2 7.7 28.6 31.9 18.7 3.4 

Administering punishments 24.2 17.6 29.7 19.8 8.8 2.7 

Development of School 20.9 27.5 22.0 19.8 9.9 2.7 

Reforming the School 30.8 25.3 20.9 17.6 5.5 2.4 

Formulation of school rules 34.1 30.8 16.5 11.0 7.7 2.3 

School Policies Formulation 47.3 23.1 9.9 16.5 3.3 2.1 

Making Principal Decisions  53.8 37.4 5.5 2.2 1.1 1.6 

Budgeting 62.6 29.7 4.4 2.2 1.1 1.5 

Planning physical facilities 73.6 16.5 6.6 2.2 1.1 1.4 

Average 
     

2.6 

 

In contrast, students from Narok County 

schools alleged that students’ council is seldom 

involved in administrative task as indicated by the index 

of 2.6%. Nevertheless, congruent findings indicated that 

the council is often involved in co-curricular activities, 

which had the highest mean of 3.8%. The students also 

indicated their low involvement in planning physical 

facilities as reflected by the lowest mean of 1.4% with 

majority (73.6%) of them alleging that they are never 

involved. These findings indicate that the students’ 

councils in Narok County schools are not adequately 

involved in the running of the schools. As such, they 

cannot effectively serve their purpose. Olembo and 

colleagues [23] described the purpose to be. To develop 

attitude of good citizenship; to promote welfare of the 

school and to provide forum for expression of students 

wishes; to develop students initiative and responsibility; 

to provide a laboratory for citizenship and to provide 

opportunity for the training of student leaders.. 

 

Table-3: Impact of Students’ Council Involvement on Discipline (Teachers’ Perception) 

Indicators of 

discipline 

Not at All To a Less 

Extent 

Moderately To a Great 

Extent 

Very 

Much 

Mean 

Loyalty 3.0 12.1 18.2 27.3 39.4 3.9 

Respect 3.0 6.1 24.2 39.4 27.3 3.8 

Trustworthiness 6.1 12.1 18.2 36.4 27.3 3.7 

Cleanliness 6.1 9.1 27.3 33.3 24.2 3.6 

Confidence 3.0 12.1 39.4 21.2 24.2 3.5 

Kindness 3.0 24.2 21.2 30.3 21.2 3.4 

Courtesy 9.1 12.1 33.3 27.3 18.2 3.3 

Tolerance 9.1 21.2 27.3 33.3 9.1 3.1 

Responsible 21.2 15.2 24.2 27.3 12.1 2.9 

Punctuality 21.2 24.2 30.3 18.2 6.1 2.6 

Obedience 30.3 27.3 21.2 15.2 6.1 2.4 

Average 
     

3.3 

 

From the teachers’ perception on the impact of 

students’ council involvement, findings indicated that 

the impact is moderate as indicated by the index of 3.3. 

The impact according to the teachers is highest on 

loyalty which had the largest mean of 3.9 while 

obedience is least impacted as indicated by the lowest 

mean of 2.4. These findings indicate that teachers in 

Narok County do not greatly acknowledge that 

involving students’ council in the school affairs impacts 

largely on discipline. No wonder Nasibi [24] noted that 

effective discipline requires the head teachers to 

redefine the role of students’ council in schools. 
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Table-41: Impact of Students’ Council Involvement on Discipline (Students’ Perception) 

Indicators of discipline Not at All To a Less Extent Moderately To a Great Extent Very Much Mean 

Loyalty 4.4 2.2 16.5 37.4 39.6 4.1 

Confidence 3.3 5.5 20.9 33.0 37.4 4.0 

Respect 5.5 7.7 12.1 42.9 31.9 3.9 

Courtesy 7.7 12.1 14.3 36.3 29.7 3.7 

Cleanliness 8.8 9.9 29.7 28.6 23.1 3.5 

Responsible 11.0 8.8 26.4 31.9 22.0 3.5 

Trustworthiness 6.6 14.3 34.1 29.7 15.4 3.3 

Obedience 12.1 18.7 23.1 28.6 17.6 3.2 

Punctuality 25.3 20.9 29.7 14.3 9.9 2.6 

Kindness 27.5 24.2 26.4 15.4 6.6 2.5 

Tolerance 35.2 24.2 14.3 16.5 9.9 2.4 

Average 
     

3.3 

 

Congruently, findings on students’ perception 

on the same indicated that the impact is moderate with 

the index standing on the same mark of 3.3. The 

students also believed that the involvement affects 

largest on loyalty and confidence as indicated by the 

highest mean of 4.1 and 4.0 respectively. Students 

however felt that there is little impact on tolerance as 

indicated by the lowest mean of 2.4. These findings 

imply that the students discipline is positively impacted, 

but to some extent by the involvement of students’ 

council in the school affairs. According to MOEST 

[25], there are many problems in Kenyan secondary 

schools because of the poorly perceived role of 

students’ council among the students body. This has led 

to open hostility, violence and even murder. 

 

SUMMARY OF THE FINDINGS 

Findings indicated that that schools in Narok 

County involve students’ council in administrative tasks 

occasionally as alleged by the teachers with the index 

standing at 3.2. The involvement is highest in co-

curricular activities whose mean was recorded at 4.1 

with most (51.5%) of them asserting that it is done 

always. In contrast, students from the schools alleged 

that students’ council is seldom involved in 

administrative task recording an index of 2.6. 

Nevertheless, congruent findings from the students’ 

perception indicated that the council is often involved in 

co-curricular activities, which had the highest mean of 

3.8. On the impact of students’ council involvement, 

findings indicated that the impact is moderate as 

reflected by the index of 3.3 as per the teachers’ 

responses. The impact according to them is highest on 

loyalty, which recorded the largest mean of 3.9. 

Congruently, from the students’ perception on the same, 

the impact is moderate with the index standing on the 

same mark of 3.3. The students also believed that the 

involvement affects largest on loyalty and confidence as 

recording highest means of 4.1 and 4.0 respectively. 

 

CONCLUSION 

Every school in the country is focused on the 

question of how to improve student achievement in 

every content area and in every grade level. Each day, 

in schools with all types of individual challenges, 

educators use the diverse tools of school improvement 

to help make progress for students. While these tools 

often cite involvement as a key component of school, 

improvement, from the findings, that idea has rarely 

included students. For the sake of the future of 

education, students need to be heard. Students should be 

considered as partners in school change hence a 

meaningful student involvement in the school 

administration. 
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